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By Ray Boyd, M.S.E.
Licensed Psychologist

Psychoeducationazl Evaluation

o Anintaegration of psychology ancd
aducation

2 Provides ain estirmate of a2 person’s
intellectuzl, or cognitive abilitias, and
educational achievement levels

2 Deterrnines recornmencdations for
educational planning

Instrurnents used for measuring
|

cognitive apilities and intellectual
functioning
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ssrnent usually indudes testing in the following

igence or ability testing
ion processing (how the brain talkes in, uses,
s and Segresses information
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— Emotional, social and benavioral functioning

Psychoaducational assessment

o Designad to answer quastions — doas the cliznt
nave a learning disaoility?

An attention disorder?

Spacific or general cognitive weaknesses?
Wriat are the client’s 2 rJderrlic and cogritive
strengths and wealkne
What are approorizte educational
recornmendations?

Whiat are approoriate accormmodations?
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o Wacnsler Intelligence Scale for Children —
4
o Wacnsler Adult Intelligence Scale — 4

L

Woodcock-Johnsorn Tests of Cognitive
Abilities = 3

o aufrman Assessment Battery for Children
-2



Avility or cognitive areas

(]
<
jal)
-
j&.})
[
[
[

o Auditory processirg

@

[

o

o

[

o

Prionological procassing

Visual — spatial processing
Long-terrn retrieval or mernory

Short=terrn mernory
Worlking rnernory
Processing speed

Verbal compreneansion
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Mezsures verbal knowledge

Ability to use verbal skills in new situations
Scoras ara partly a reflection of

aducational and norne environrment
Testing In this area focuses on vocabulary,

actuzl and practical knowladge, ancd

f
forming verbal ideas or concepts

Worling Mernory

[

2 Ability to nold on to and manipulate

inforrnation

The ability to store and keaop o line the
relevant information, and then perforrm
the manipulation

rlold inforrmation in mind in order to carry
out cognitive tasks or actions

Apility areas measurad;

© Oral languzige

o General knowladge

o Fluid reasoring — Inductive reasoning and
daductive rezisoring, now well you can
solve novel proolems

Quarnititative reasoririg

o Executive funictioning and attention

o Fine-rotor functioning

C

Implications in the classroorr:

o Cornprenending oral or written language

o Exprassing ideas varoally and in writter)
forrm

J \

Learring vocaoulary

L

Acquiring knowledge in content araas
o Using prior knowledge to understand new
concepts

Worlking mermory, cont,

()

Affects writing process which has multiple
f‘ogni'r]ve dernarnds:

@

rlold inforrnation in rmind related to wha
write, such as words, ideas and sentenc

o

4
235

C

How to write 1t grammar, syntax, mechznics

()

Purpose of the text: audience, style

@

Overall, 2 hign load on working mearmory
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Working mernory znd matr:

o

Ability to innioit irrelevant inforrnation in
word provlerns

9 Use of strategies for solving math
cornputation problems

Associatad with solution accuracy in word
oroblerns

[

Implications in the classroorr:

2 Difficulty following directions

o Taking notes

o List ernng to and cornprene
vernzl inforrmation

nding lengthy

Fluid reasoning:

> The ability to reason and solve rovel
oroblems

2 Use of rules to solve problerns requiring
inductive and deductive reasoning

2 Form concepts and solve problerns using
unfarniliar inforrnation

Worldng rmermory and reading:
o Retaining information so that the content
flov‘s
R

acalling sequences of inforrmatior)

C

C

Merniorizing factuzl Inforrnation
Proolerns with rermermbering informatior)
lornig eriougn to process it for
uniclerstancding

C

Working memory, cont

o Interferes with ability to nold events or
information in rmind to guide actions

o Follow diractions and perforrn tasks that
require sequential steps
o May reduce JJJ]JF/ to reflect on actions,

monitor progress, and dernonstrate self-
awareness of rwﬂs and strengtns

Irmplications of weaknasses:

¢
U

ficulty rmalking inferences and solving
b; tract problems

©
Qe

reating solutions to problerms

o Generalizing Inforrmation

Thinking conceptually

Provlern solving througn rule apolication

L

(€
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Fluid rezsoning, cont.

o

Difficulties understanding rnatnernatical
and science conicepts

o Difficultias with cornprenendirg aostract
languzage

Implice t]or 15 of weaknasses i)
visuzl - spatial or visual processing:

o Difficulty reading rmaps, charts, grapns, or
other visual inforrnation

Attending to visual detail

Understanding geornetry

Organizing rmath provlems spatizlly
Difficulty witn rnore visuzlly complex or
clutterad workshests

L
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Procassing speed:

The rate at which an individual can
process incorning and outgoing
Inforrnation

Tne ability to autornatically and fluently
perform relatively easy or over-learmed
cogritive tasks

Including simple tasks requiring attention
and focused concentration

[

[
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Perceptual reasoning

o The apility to think about and orgznize
visual inforrnation

v Understanding and organizing visual
inforrnation

o Interpreting visual Informatior)

Cont,:

o Copying inforration from blackoboards to
texts

L

Tracking from one line to the next on
standardized tests
o Interpreting norverbal social cues

Processing speed, cont.:

o Refers to the speed at which you process
inforrnaition in the brain
> Autornaticity, or the apility to develop or
use sklls so F]UJF’J/ that they becorre
routine and do not raquire much effort

o



Implications in the classroorr:

o Difficulty cornplating assignrrents within
tirne lirmits

o Taldrig tirned tests

Makirnig) 'rap]d corn parisons between and

arnong oits of inforrnation

Copving inforrnztion

Engaging in rmore cornplex problerr-

solvirg

C

C

o

Prionological awarenass and
processing:

o Irnportarnt areas to rmeasure whern
evaluating for possibility of dyslexia
Phonological awareness refers to a
person’s awareneass of and understandirg

of the sound structure of nis or ner
language (CTOPP-2)

o

Phonological awareness:

> For spelling, opposite process takes place

2 First, retrieve the blended forrn of the
word

9 Breal it down into sounds

2 Reprasert thern with corresponding letter

10/2/2013

Processing speed, cont.:

C

Difficulty kesping up in ¢
Slows to resporid to quastions

Difficulty retrizving speacific words and
slow to construct guestions

o Slow to search and scan Informatior

o Car Interfere with reacding J’_JEd, raite of
written production, and rate of problerrn-
solving in rathermatics

as

C
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Prhonological awareness:

C
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rs to an individual’s exolicit knowlaedga of
ound segments, or phonarmeas, which
mrm:' words (Prionological Awareriess Test —
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Whizn encountering a word, you hzve to decode
2 seriss of letters, stora their associated sounds
in short-terrm rnamory, and then olend these
sounds to forrn words

Prionological awarerness:

o In order to read and spell, you nave to be
aware of th 12 50 ound segrents that are
plended in to syllables and words
(Robertsor, Salt ar, 2007)



Pronological processing:

The ability to see or near @ word, brezi it
dowr inito discrete sounds, and ther
associate ezch sound withn letters that
rake up 2 word (2012, Ghotit lid.)

essment for dyslexia: Tests
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o Comprenensive Test of Phonological
Processing — 2
o Phonological Awareness Test — 2

o Tast of Auditory Processing Skills — 3

9 Portions of Woodcock Jonnson Tests of
Cogritive Abilities — 3
2 Oral and Written Languzge Scales - 2

Assessrnent for dyslexa, cornt,

Identify initial, medial and final sounds in words
2 K

ono
2 Isolate a sound in @ word, and than change it to
another phonernea to forrm 2 naw word

epe at words after deleting syllables or
nonernes

2 Blend syllables or phonernas to form words

10/2/2013

o Is criaracterized by weaknesses in phonological
2 55 or phonological processing

2 Weakniesses In the explicit knowledge of the
sound segrrients (or phoniermes) which cornprise
words

C

Prionermes are the building blocks we use to

construct words and seritences whnen speaking,
spelling and reziding

Assessrrent for dyslexda, cont,

o Phonological awarenass and processing
are measured by:

o Asking the student to provide rhyrming
words

o Divide sentences into their words

o Divide words into syllables

° Segment words by prionernes

Assessrnent for dyslexia, cont,

o Match pictures |

tnat have objects
paginning with th

e sarme sourd

o Recall nurmnbers in order — measures
auditory sequericing and auditory rmernory
abilities

9 Repezt nonwords — agzin, measures
uclit

N
I
auditory mernory znd sequencing



Assessrrent for dyslexia, cont,

o H_J,Jld narning — refers to efficient retrizval
of pnonological inforrnation from long-
terrm rnermory

Relatad to word retrieval and readirng
fluericy

rapid narning Is one of the rmost robust
sarly indicators of poterntial reading
difficulties (Norton, Wolf, 2011)

[

o

Assessrent for dyslexia, cont,

o Rapld narming tasks require an individual
to read letters or riurnbers while beirg
tirnad

C

Or raquire the Individual to narme objects
or colors wrile being tirmed

Assessrnent for dyslexa, cornt,

2 Phonerne-grapherme tas

> Presenting therm WIrrlJ ters or phonernes, and
then asking therm to r)rU\llf-ﬂ the corresponding
sound (2.9., srm, 2r, ou, str, ai, 0a)

S

Dzcoding — asking the student to blend sounds
into nonsense words, which requires therm to
dernonstrate sound-symbol corresgoridence
(ne=p, reay, burm, mupe, Hoy)
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Assessrrent for dysleda, cont,

Fapid narming tasks do have a visual

um,)onr-nr
o Measures niow fast an exarmines can scar
an array of visual symools and encode a
phonological response

° This is the same type of apility that
uriderlies dacoding when reading aloud
(CTOPP-2, 2013)

Assessrent for dyslexda:

© Word retrieval — a syrmptorn of dysl

@ Again, raquires individual to name

,)J ctured opjects as quickly as possible
Provide names of objects In speacific

ategories while being timead

Assessrnent for dyslexia, cont,

o According to Sally Snaywitz (Overcorming
Dyslexia, 2004), “the ability to read
ronsense words Is the best measure of
phonologic dacoding skills in f"rnJrJan
9 This is also referrad to as "word attac
skills
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Assessrrent for dyslexia, cont, Dyslexia, corit,

L

o Direct mezsurernant of reading ard Word reacding efficiency — by having

written language sidlls
Reading lists of words that becornz
orogressively challending

studernt read lists of actual words and

nonsense words while being tirmed
Rezading vocabulary — knowlaedge of word

L

° Reading nonsense words rmeanings
2 Oral rezading
o Reading cormpranznsion
Dyslexia, corlt, —— : PR
Dyslexda, Instrurnents used for direct
. rneasurernent of reading arid
2 Spelling measure ~ ) i
) spelling skills:
o Written exprassion
o Writing a story
o Comnbining two sentencas or more into
one cornplete and grarmmatically corract
serternce
o Capitalization and punctuation
Tests Diagnosis of dyslexia
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reading rorrur#rlr-ruon)

Phonological Awarenass
Test—2

t of WurJ Reading
Efficizncy — 2

Gray Oral Reading Tests
5

(S

®

Test of Written Spelling —
4
o Test of Written Language

2!
“r

9 Shaywitz, 2003, Overcorning Dyslexia:
° Hrl"l‘v-‘l‘rl to look for wnen diagniosing

= DJrchuIcy reading individuzl words

— Difficulty decoding nonsanse or unfamiliar
woreds

— Reading cornprenension strongear thar)
decoding of words
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Iel \/WJ (z, Cont,
LEJ'J ored or inzccurate reading of passages
culty reading srnall furiction words,
suC 'n as "the”, "is”, "for”
Slowy reading
Wealriassas in spelling
valuating yourig adults:

detarmine if the r e«ldlr]g oroolarn is unaxpec
or dozs not fit witn the individual’s level of
ducation or professional status (Shaywitz,
2004)
etermine evidence of a speacific phonologic
wealknass in contrast to strong functioning in
ther language areas, such as cormpranension,
vocabulary, verbal reasoning

l\d L‘L‘
>

o
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Academic skills assessed:
2 Basic writing skills
2 Spelling

[

[

[

[

Expression of ideas
Writing fluency

Oral expression
Listening cormprenensiorn
Oral expression

['esting young adults

2 Gather good nistorical information

2 Adrninistering tests to evaluate reading fluency
Is nignly irnportant

© Orz JJ‘—'_JJJFI_J (Gray Oral, Woodcock Reading
Mzistery Tasts)

o Nelsor-Denny

o lonisense words

2 Speed in recognizing individuzal words arncd
decoding nonsense words

Acadernic areas assessad

o Basic reading skills in signt word

racc g nition and phonetic decoding

o Reading cornprenznsior

Fez JJHJ fluerncy

o Mathermatics calculation

o Matnernatical reasoning

Mathernatical flusncy — now quickly you
can cornplete sirmple math problermns

¢

-

MeasUres of gttentior

(€

Rating scales
o Questionnaires
o Cornputer

zed tests o

f attention

(€

riz
Behavioral observatiorns

(€

Looking for patterns on formal testing
o Behavioral and rmedical history
o Tezcher and parent rating scales
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Evaluztion of soclzl-ermotiornzl-
penavioral functioning

Cornipornerits of ar

C

[
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@
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Norrn-refererncec

[

[

[

Benavioral nistory

Teacher and parent rating scales

Personiality rmeasures

GQuestionnaires J'OLLIJJJ‘I_J on specific areas of
HFFJQEJIUFJIJI ur!ccj‘oruru, such as depression arncd
arixiety inventories

Previous assessiments

Initerview with parernts

Iriterview with client

-

f assessrnent

Standard scores and percantiles should be
orovided

J’:urg used should be valid and relizble

Norrns should ba basad on age

Anarratlve deseription of a child’s performance

in ezch area

Iy the surnmary, there should be a clear and

clire aternant that a learning disability or an

attention deficit disorder exists

Trnere should be clear avidence that there is

current impairment that substantially lirmits

l2zirning

[
o
\_1
(1
Ua

A child’s performance is cornparad with
tne performance of a large group of
participants who nave taken the test
norrn — an indication of what is "normal”
perforrmarnce

rlave to cornpare to children who are
sirnilar (In 292, grade, socioeconornic
status)

10/2/2013

Trne Cormnporienits of 2 Good

rlas to be conductad b /

C

L

L

(€

qualified professional

‘cmg should be complete and compre afznsive
HruJJn tnat the evaluator can arrive at 2
diagnosis
Relzvant historical inforrnation, including past
and current functioning, age of initial diagnosis,
if aporooriate (old report cards, standardized
testing reports, relevant medical records)
History of accornrmodations usad in past
aducational sattings

Rule out alternative explanations for the
learning problern

Recornrmerndations should be tailored to
the individual, rather than using 2
standard set of recomrmendations

r‘re avaluztors should develop a strong
rationale as to wry accornmodations are
1:ce55a‘r/ at this trne

=

-

A test has to go through @ process of
neardization, which rmeans it is given to
a large group of children whose
performarnce serves as the JEcll’]C]c]]’CI, or
niorrn, @gainst which the cnild’s score can
be rreasured

star

10) tests and rmany tests of achievernent
are administerad to large groups of peoole

10
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When administered to a2 large group of children
or adults of different ages, genders, athnic
bacigrounds, and econormic status, selected
from different parts of the United 5 Stz el ites, Wie find
that intelligence aporodimates what is called 2
norrmzl distribution

A normal distribution is sornatirmes called the
pell-snapad curye — 1t's shaped like 2 bell

Thne rmajority of scores fall in the middle of the
nossible range of scores

Fewer scores are recordad toward the extrameas
of the range

THIS CONCEPT IS IMPORTANT BECAUSE:
J‘flr\l\JY DISORDERS ARE DEFINED BY A

CHILD'S BEHAVIOR OR PERFORMANCE
Frlﬁ\r FALLS OUTSIDE OF THE NORMAL
RANGE

WAYS OF DESCRIBING A CHILD'S

@

[

[

Tl

TEST PERFORMANC

MEAN — calculated by ~1denJ all the
scoras, thern dividing the total nurnber of
sCores

STANDARD DEVIATION — how far the
average cnild’s score deviatas frorm the
ez

Standard deviation Is a statistic 'c'rla‘c
reprasents the rlegrea to wWhich
scatter around the rmear)

2

C

@

L
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Most scores o] Je up in the middle, and fewer and
fewer scoras occur farthier away from the middle
This norrmal curye J,J,JI ies to a wide range of
nurnzin oehaviors and a , frorn personality
cr:‘c: to rmotor speed to fogni‘cive aoilities to
cadernic achiavernernt

A\ goal of an a rnent is to determine where 2
crild’s perforrnance in @ variaty of areas falls on
2 norrmal curve

ff IS TMPORTANT TO EXAMINE THE
ATTERN OF SCORES FOR EACH
INDIVIDUAL TO SEE WHICH SCORES
FALL WITHIN THE NORMAL RANGE AND
WHICH SCORES FALL OUTSIDE TrlE
NORMAL RANGE

e, @ certain percentage of scores fall at

sured in standard deviations, from

c
the mearn
For example, about 68 percent of scores fall between
olus and minus onez standard deviation from the rmezan
( l:» 00ints)

5 pereent fall between tyo standard deviations, plus or
mlruJ, from the mearn
99 percent fall between three standard deviations, plus
or rminus, from the mear)
The average range s considerad to be within
approgimately one to one and 2 half standard deviations
around the rriezr)

U
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Intelligerice tests usually haive a rmean of
100 and a standard deviation of 15

Trne suntests of rmost I0) tests are referrad
to as scaled scores: they have a mean of
10 and a standard deviation of 3
Percentlle ranks - refers to the

percentage of scores that fall below a
particular score

It rneans your score was o re er than
whateyer parcerntage you obtained
Al \ge el Uival arncy scores; WHAE the 2 verage score

is for children at various ages

Crade equivalency scores: t’rle lavel of tes
L

perforrarice for an average student at

grade leyel

Crade aquivalency scores are usually expressed
in tentns of a grade

Age equivalency scores are expressed as years
and rmoriths

Wecnsler Intelligence Scale for

c

@

[

[

[

Cnildren — Fourtn Editior)

Most widely us ecl intelligernce test for
children ages 6 clrolum 16
Je

Yields a Full Scale 10) score

Also, yields four factor scores which

measure different dimensions of
intzllectuzl functioning

Provides standard scoras, scaled scores,
and percentile ranks

o Test rmanufacturers deterrning what type
of scaled or standard scores are most

appropriate for thelr tasts
o Expect a varlr'r/ scores within an

tisa corn,)rdhen;]ve

v Corriposite Score o Classification
— 130 and above - %r/ Superior
- 120 -12¢9 — Superior
— 110 —11¢ — Fligh Average
- 90109 — Average
- 80—89 — Low Average
- 70— 75 — Borderline

— Extremely Low

Verbal Cormprenansior

o Mezsures varbal knowladge
l

use verbal skdlls in new situations

cores are g reflection of educational and
fo

e environments

and ability to

10/2/2013
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Verbal Suptests

o

Vocabulary - measures word knowladge
and language developreant

o Infurmation — gerieral knoyladge
Slmllaritias — veroal conceut forrmation
or apility to olace things in groups
Cornlorzhznsion — knowledge of
coriventionzl standards of benavior, social
Judgrnent and cornrmon sernse

C

o

Worldng Mermory

o

Tne apility to hold on to and manipulate

inforrnation

9 Diglt Sz — HJ-—‘_J:/_IFES short-tarrr)

auditory mernory, attention and

rmanipulation

o Lategp-Mumbar Saqusncing —

rmeasures working rnermnory

Arltnmatic — reasures attention,

conceritration and mathn aoility

C

Perceptual Reasoning

@

Measuras ability to think about and organize
visuzl information without the use of words

@

Block Dasign — mezsures spatial visualization,
parceptual organization and abstract thinking

S

Maitrix Reasoning — rmeasures nonyerbal
reasoning

2 Picture Cornicepts — rneasuras ronyerbal
reasoning and ability to catagorize objects

10/2/2013

Irnplications in the classroorr)

o Learning vocabulary

Answering factual questions
Cornprenending oral or written languzge
Acquiring knowledge in content areas

o Using prior knowledge to understand naw
concepts

Expressing ideas verbally and in writien
forrmn

<

¢

L

¢

Implications i the classroorn

@

Difficulty following directions

Problerns with remernbering information lorg
2nough to process it for understancding
Retzining inforrmation when reading
independantly

Recalling sequences of information
J‘Mﬁnormrg factual information

Talking notes

Listenir ng to and comprehanding lengtny verbal
information

@

C

()

()

()

@

Trnplications of visual-spatial or
visual processing wemnef;;ey

[

R@ading maps, graphs, charts, or other absiract visual
inforrmation
o Atcending to visual detail
Unidler: '»mdlru geormetry
athermatical problems
o May have difficulty \mcn more visually cormplex or
cluttered yworksheets
e Copying inforrrurwn from blackboards or texibooks
o Tracking from one line to the next on standardized tests
o Interpreting nonverbal social cuas

13



Irnplications of wealkneasses in fluid

rezsoning

2 Difficulty malking inferance
oroolarns

Creating solutions to problems

Gerneralizing information

Trinking conceptually

o Provlem solving througn rule application
Difficulties with uncerstanding mathematical and
science concepts

Difficulties with cormpranencding abstract
language

5 and solving abstract

C S

C

S

@

C

Symbol Sazren — tests visuzl
discrirnination and visual scanning ability
Codlng — tests apility to lezrn ar
unfamiliar task and also measuras speed
and accuracy of visual-rnotor coordination,
attention and short-terrn visuzl mermory

C

Wechsler Adult Tntelligence Scale —
Fourtn Edition

sed in 2008

=

Provides a Full Scale 10)

2 Just rele

@

Also, has four factor or index scores similar to
the WISC-4
Verbal Comprenension Index Scale

2 Perceptual Reasoring Index Scale

@

@

@

Working Mernory Incex Scale

@

Procassing Speed Index Scale

10/2/2013

Processing Speed

o Mezisures speed at which children can
process visual information without rmalking
2rrors

C

Difficulty in processing sirmole inforrmatior,

such a3 r'o,)yin g letters or numbers or

quickly sc

J'J_J visual inforrnation car

clyly
result in Ier tirne and energy to

Ir

-

-

¢

¢

L
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C

uniclerstand and process rigw rnaterizal

nplications in the classroorm
Difficulty processing information rapicly
Difficulty cornpleting assignrmeants within
tirne lirnits

Talkdng timed tests

Making rapic icl comparlsons batween and
arnong oits of inforrmation

Copying Inforrnztion
Engaging In more cornpl
solving

e proplern-

General Ability Index — an optlonal composiia score
Derivad from the Verbal C ‘orn,;rinen—:iorn arcl

Pﬂrcep'ru Il Reasoning subtas
Providas SUMMMary 5core 1t 15 less sensitive to
the infl. I-—'rlC-:‘ of working rmermory and orocassing

spead

In the presence of neuropsychological deficits,
r)v—‘I'I'UI‘I‘J' ance on the ‘/W)I‘J”Iflfj mernory anc
,)rf#::mg peed :Jb':» 5 is rmore likely to be
rice orl the Yerbal

irnpaired than perform
Compranansion and P apiual Reasoning subiests

14



2 I such situzitions, impaired oarformance in the

areas of working mermory and processing spead
may rmasic actuzl differencas batwaen general
cognitive ability and other cognitive functions

C

When unusual variability is observed within the

indesx scores or subtasts cornprising the Full

Scale 10, clinical interpretation should
chiaracterize this diversity of abilities

<

s nazaded to obtain 2 ceiling

[

D
aire feyver incorrect |
‘\LU rrr: Cornpreher

2 s one naw subtest on the Percaptual Reasoning

colleges prefer the Adult version of the Wechsler
5 _Jd of the WISC-4
W J-ﬁ'r might be given instead to someone who is
low ability is suspectad

16

<

Classification of S 'Ea ndard Scores

and Percentile R m drue for

Woocdcock —Jorm jon 111 Tests of
Achievement

15 if

Trie WAIS-4 taje s tirme to administer because there

rsion subtest is now a suoplemenial
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o Examiness with neuropsychological
provlerns, sucn as ADFID, difficulties with
workdng rriernory and processing speed
rrizy result in lower Full Scale 1Q)'s thar
gxarniness without rieuropsychological
proolerms

o Publishecd in 2004, this test focuses or

2
proolern-solving style and cognitive
processes
o A process oriented approzach to
as “QSSHIr‘ﬂi'

nges
Standard Scorz Range  Percentile Ranic Rangs W= 11 Classification
130 and Above 98-99.9 Very Superior
121-130 92-97 Superior
111 —120 76—-91 High Average
90— 119 25-75 Ayerage
80-89 9-24 Loy Average
70-79 3-8 Low
&9 and Below 0.1-2 Very Low

15



Woodcock-Jonnson I Norrrzitive
Updzte Tests of Achievermnent

2 Brozid Reading
Letter-Word Identification
— Feading Fluency

— Passage Compranension

o Reading Cornprenension
— Passage Compranansion
— Peading Yocabulary

o Math Caleulation Skills

o Basic Rea

— | atrar-

cling Skills
WorJ Icentificz

o Broad Mathernatics
— Caleulation

— Math Fluency

— Apoliad Problams

ation

o Mathermatical Reasoring
— Appliad Problems

— Quantita

Eye er]rH‘_)rJ

10/2/2013
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Broad Written Languzge
— Spelling
— Writing Sarriples
— Writing Fluency

o Basic Writing Skills
—Spelling
— Editing

2 Documentation should be current
— Cornpleted within the last three years
o Docurrientation should be cornprenensive
— There should be avidence of arly
irnpairrmnent, including relevant nistorical
information

|

This Information mignt include report cards,
transcripts, past tasting, teacher cornmeants
and third party interviews

o Written Expressior)
— Writing Sarnples
— Writing Fluency

Guidelines for Docurnentation of

o A qualified professional rmust conduct th
avaluat]
— Clinical psycnologist
— Neuropsychologist
SYCFIJEJ‘EFJSES

4N

— Relavantly trained rmadical doctors

urrent impairment

it of presenting problerms incuding
eruolrU lm,uIlerJ/n\/,wu(.uvr- or

Diagnostic interv]aw
— History of presenting symotoms
— Developmental history

=

y history for presence of ADHD and other

difficultie

Felevant medical and medication history

— Acadernic history of glementary and secondary
aducation

— Description of current functional limitations pertaining
to an educational setting that are prasumead to be 2
direct result of problems with attenton

L
)

10/2/2013
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@

Instrurents used:

— Rating Scales — self rater or Interviewer rated
scales for categorizing and quantifying nature
of the impairrment

[

Brown ADD Sca
@ Behavior Mating Inventory of Executive Function-
elf Report

Jenzvior Rating Tnvantory of Executive Furiction-
Otner

25

<
PG

[

Conners Teacher Rating Scale
° Conners Parent Pating Scale

Resources and Organizations

<

S

[

[

[

[

Association on rligner Education and Disability
(AFIEAD) wyww. AHEAD, org

Children and Adults with Attention Deficit
Disorders (CHADD) www.chadd.org

Council for Exceptional Crildran

VY. cec.sped.org

International Dyslexia Association (IDA)
W interdys.orq

Leairning Disabilities Association of Armerica
(LDA) w1 itl,org

Recording for the Blind & Dyslexic (RFB&D)
www,rfod.org

10/2/2013
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Straight Tali About H*yrnoJoglrle ";‘_;FII’IJ for Kics by Ellen
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\_’
(1‘
—

WAIS-4 Tachinical and Interpretive Manual by Dig

rDJIJOI’ and Susan Engi Ralford, 2008, Pearso

=

J

ons and

Woodeoci-Johnson 111 Reports, Recommendatl
fe, 2002, John

eric
by Nan r.y Vaittier and Lynne £, Ja
Inc
s

£l
?

Essenitials of School Neuropsychological Assessment by Daniel

C. Miller, 2007, John Wilzy & Sons, Inc.

, Saldofske,

WISC-4 Advanced Clinical Interor
Prifitera, and Foldrack, 2008, Ac

ton U‘/ Weiss
dernic Press

o rlow to Read, Unrlﬁ'fta nrl rJrJrJ Use
Psycrioaducational R oy Dr. Sherry
Mee Bell frorm Keys tc i:J Er’fectlve LD
Teaching Practice

Accornmodations for Cognitive ancd
Acadernic Deficits by Jonn Searman, Pn.D.,
School Psychologist

L

18


http://www.ahead.org/
http://www.chadd.org/
http://www.cec.sped.org/
http://www.interdys.org/
http://www.idanatl.org/
http://www.rfbd.org/

